
Airo National Research Journal    September, 2013 
Volume I, ISSN: 2321-3914   
Impact Factor 0.75 to 3.19 

1 
 

 



Airo National Research Journal    September, 2013 
Volume I, ISSN: 2321-3914   
Impact Factor 0.75 to 3.19 

2 
 

SIGNIFICANCE OF MADRASA EDUCATION: A CASE STUDY OF 

BIHAR STATE 

Dr Mozaffar Islam 

Asst. Professor Education, MANUU CTE 

ABSTRACT 

During the Muslim India, all sorts of recruitment were made from the madrasa graduates, for 

that time there was no compartmentalisation of education. During early and later medieval 

period, madrasa curriculum was enough competent to cater to the needs of the society. 

Both the madras as introduced a syllabus in consonace with the requirements of age, different 

from the curriculum in vogue during the medieval times. After the death of his father, Shah 

Waliullah took the charge of the madrasa, though at a young age, and started his career as 

teacher. He was highly depressed with the anarchy rampant in the country.  
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INTRODUCTION 

For all chaotic situations, he blamed atheism 

and monopoly of handful section of the 

society. For a strong and united India, he 

evolved three point principle ... {i) 

confederation of princely states (ii) Uniform 

Civil Code* and (iii) Economic equilibrium. 

On the basis of above points one can 

estimate that he was a social democrat well 

before 100 years of Marx or any 

conceptualisation of Socialism. To 

propagate his revolutionary ideas he 

founded an organisation II Jamiya 

Markaziya II (Central Committee). With the 

wholehearted assistance of his disciples like 

Maulana Muhammad Hussain Phulti, 

Maulana Ashique Phulti, Maulana Nurullah 

Burhanwi and Maulana Muhammad Amin 

Kashmiri he propagated his ideas. He writes  

 

in his monumental work IIHujjatulla hil 

balighahll with the continuous progress of 

wealth within certain sections their industry 

and handicraft touch the pinnacle. 

With the partition of the Country in 194 7, 

the well-to-do sections of the Muslims 

migrated to Pakistan while the poor & 

backward, the downtrodden Muslims 

remained in India. Understandably the 

condition of madrasa also started declining 

because their fate was linked to the fate of 

the Muslims. With the sudden sociopolitical 

developments in the immediate post-

independent India, all the hopes and 

aspirations of the Muslim Community were 

belied. The Britishers left India but their 

nightmare remained in full spirit. All the 

voices of communal harmony which were 

sounding in the air of Pre-Independent India 
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disappeared with the wink of an eye. The 

life and property of the Muslims were put at 

stake. In the field of economic benefits they 

were left high and dry. And finally they 

became insecured. 

"Between 1940 and 1950, emerged the 

problem of language of instruction as source 

of division between Hindus and Muslims. 

As various Government schools adopted 

Hindi as medium of instruction, so the 

Muslims felt threatened as they identified 

themselves with Urdu. The Muslim children 

had no alternative but to learn through the 

Hindi Medium. Muslims all over the country 

perceived a grave threat to their identity. 

That was the reason that many Muslim 

parents withdrew their children from Govt 

Schools and started sending them to the 

madrasa, where they could easily learn Urdu 

as well as Arabic and could keep in touch 

with their tradition. 

Apart from the issue of Urdu, this is also but 

the fact that each and every community is 

running its own schools and colleges with its 

own particular ideology, for example DAV, 

Khalsa Schools and Colleges, Christian 

Public Schools/ Colleges and others, but the 

Muslim have no school/College of this kind. 

Furthermore, in Govt. schools, the culture of 

Hinduism is imposed on each and every 

student indiscriminately. Surprisingly 

enough, in the name of Indian national 

heritage, Hindu culture and civilization are 

indoctrinated in the immature minds of the 

pupils. Hindu mythology is being taught as 

an integral part of the curriculum. The 

paragraphs of the text book, particularly 

history are biased and governed by sub-

conscious notions. The current controversy 

of Saraswati Vandana and Vande Matram 

can be assessed in this light. The 

introduction of Sanskrit in all the schools of 

Uttar Pradesh as compulsory subjects points 

to the ill designs of the Govt. 

The way Muslim identity was threatened by 

the Christian Missionary under the colonial 

India it is being threatened now through a 

well planned scheme operated not only by 

rightist reactionary forces but also by seudo 

secularists. Thus, apart from the aims and 

objectives of madrasas mentioned above, 

this has also become a prime invisible aim 

of madrasa education due to the suspicious 

nature of successive Indian Govts. 

Well before the military conquest of India 

the Muslims had already developed a well-

defined education system. The institutions 

named I Madrasa I provided the state with 

suitable recruits for the positions of Qadis 

(judges) Muftis (dissenters of religious 

decrees) and other administrators. Theology 

being the mode of thought of medieval 

times, humanities and social sciences were 

governed by it.  

SIGNIFICANCE OF MADRASA 

EDUCATION 

The students were supposed to adhere to the 

original doctrines revealed to the prophet 

without questioning their reliability and 

authenticity. Thus it was inevitable for the 

curriculum to include Arabic as an important 

discipline for it is the foundation stone for 

the comprehension of Quran and Hadith and 

the laws enshrined theirin. 
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Indigenous education in India in the 19th 

century was in a deplorable condition. From 

the historicat records it appears that the 

indigenous system of education was fast 

decaying due to the rampant anarchy and 

ever-increasing impoverishment under the 

British rule. Despite the feeble condition of 

indigenous system of education, it was 

enough capable of being developed into a 

national system of education by introducing 

some appropriate changes and the modern 

system of education should have been built 

upon the very foundation of the time-tested 

.indigenous system. unfortunately, no efforts 

were made in this direction. Had it been the 

case, the Indian masses would not have 

faced the bi-track system of education and 

the present government. would have been 

bound to realise to give a second thought to 

the traditional system of education. And the 

whole debate on modernisation of traditional 

institutions would have been futile. 

The 19th century India is marked by 

creativity and innovation of ideas in the 

intellectual history of the world. The century 

can be described as the "era of renaissance." 

During the century, the world in general and 

India in particular witnessed a considerable 

awareness and awakening 1n the human 

mind, as India took its rebirth from its own 

ashes like phoenix. With the help of 

awareness, that India achieved from a new 

window during the period, a silver line was 

drawn. Walking along the silver line India 

had to reach the zenith of its lost glory. 

Muslims, on the other hand, were also a 

target of missionary's criticism. Muslim 

theologians (Uiemas) responded the 

challenges of missionaries. They had given 

them a befitting reply. Their vehement 

attack on certain historical events of Islam 

compelled the Ulemas on debates with them 

in the public arena. It can be said that 

missionary activities helped increasing the 

number of Madrasas in India, some way or 

the other. 

Different circles of the Indian Muslims have 

explicited extensive interest in madrasa 

education in recent years. However, far from 

helping to make madrasa education viable 

and dynamic, as it used to be during the 

medieval India, they have become the 

victims of confusion and their suspicion 

about its utility has multiplied manifold. The 

natural minds have been poisoned. 

Distortions have also resulted from the 

passion which the subject arouses and from 

the vested interest that numerous circles 

have in the kind of treatment being meted 

out to the madrasa education.  

By introducing new elements in the present 

system we can't do away with the basic 

problems. If we repair an old domestic boat 

applying modern technique and using the 

state of the art imported spare parts, whose 

sail is as old as the boat itself, do you think 

that the boat can be put to sail without fear? 

Will it be durable as it ought to be? And will 

it be in a position to compete the new boat - 

the boat which is made in a modern 

dockyard with the help of modern know-

how run by a modern sailer. whose all nuts 

& bolts are tight and well fixed at their 

proper places.  

DISCUSSION 
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It is known to all that madrasa curriculum 

was passing through an evolutionary phase 

in the Islamic world, as it has been coming 

into contact with the outer world. And the 

day-to-day requirements necessitated the 

evolution of new subjects. Similarly this is 

also a well known fact that the curriculum 

throughout the Muslim world, whatsoever, 

was based on the memorization and 

mugging up of the texts.  

The old boat denotes madrasa, the modern 

imported spare parts denote some kind of 

reforms brought about in the system 

perodically and sailors are the teachers of 

madrasa (Uiemas) who have been brought 

up in the same outdated system · & 

atmsophere. With the help of this example it 

is only attempted to submit that madrasa as 

an old system with its casual and adhoc 

reforms can not run far a long and solve the 

issues faced by the community in the realm 

of intellectual pursuit. In fact, madrasa does 

not need reformation it needs revolution. 

The era of reformation • has already passed. 

Now it is the need of the hour to 

revolutionise the whole system. 

Revolutionisation of one or two or more 

sectors, in compartmentatalisation can not 

quinch the thirst rather it will be like 

offering dew-drops to thirsty person. Thus, 

madrasa is crying for a change in form as 

well as in content. Unfortunately its cries 

have fallen on deaf ears. 

Going back to the point of incompetence of 

madrasa graduates m their disciplines as 

well as in the wordly or modern subjects 

causes inconvenience in the society and 

make them a burden. The increasing number 

of madrasa graduates is resulting in the 

increasing of the number of the madrasas. 

After graduating from a madrasa normally, a 

talented student becomes a teacher either in 

his own alma-mater or in some other local 

madrasa with a meagre amount as salary. 

Some of them get employment in the masjid 

as Imams (the leader of the prayers), or as 

Muezzin (the one who calls for prayer). 

Imam is not supposed to be authority on 

religious matter alone but he is desired to be 

well versed in wordly affairs and day-to-day 

developments too. Khutba (speech) that 

precedes the Friday prayer is supposted to 

address all the important happenings related 

to the community throughout the world. 

Unfortunately, owing to the incompetence of 

Imams, majority Ulemas, the Friday Khutba 

has assumed a form of ritual. Not to speak of 

the comments on issues, Khutba is not 

delivered but recited in most of masjids in 

India. A few books have been compiled by 

some selected Ulemas that have become 

model Khutbas. He who mugs up the 

compiled text and says it in front of the 

public on Friday, is considered to be a 

knowledgable Imam. 

A comprehensive understanding of madrasa 

system of education if not impossible, is 

difficult without a glance on its systems of 

fooding, accommodation, health care, 

sanitation. Almost madrasas (when they talk 

about madrasa they always keep in mind the 

majority of madrasas because exceptions 

can't be ruled out) are incapable to provide 

normal nutritious diet to their students due 

to regular financial crunch. The 

administration is bound to offer substandard, 

and to some extent insufficient food to the 

students by which their physical growth may 
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be possible but mental calibre can not be 

developed. It is known to all that public 

contribution is the back-bone of madrasa's 

finance but it can't help the everincreasing 

number of madrasas. Besides, the Muslims 

as poverty striken community, how far can 

afford the increasing expends of madrasas. 

Even the teachers have no privacy. In some 

madrasas teachers also have to share the 

accommodation. In one room two and some 

times, three teachers are accommodated. 

This scarcity of accommodation hampers the 

spirit of study and disturbs concentration. 

Shunting of people ups and downs and their 

frequent interaction disrupt the peace and 

tranquillity required for study. 

SIGNIFICANCE OF THE STUDY 

The madrasas have yet to pay due attention 

to the health care. In case of illness, the 

students, teachers and other staffs either go 

to a Government hospital located in the 

village or city or consult a private 

practitioner of their choice. No medical 

allowance is given to the employer teaching 

or non-teaching. Students also dont enjoy 

any amount in the name of medical 

assistance. Of Course, at some places, there 

are Muslim physicians who offer their 

services, free of cost, just to seek the 

happiness of God. This is really a matter of 

surprise in the age of health consciousness. 

Madrasa authority neither appoints safai 

karamacharis nor there is anybody like 

sanitation warden on the pattern of 

university hostels. Islam as Flag-bearer of 

sanitation invariably emphasized on 

cleanliness of all sorts: cleanliness of mind, 

cleanliness of physique, Cleanliness of 

dress, cleanliness of environment etc. 

CONCLUSION 

In madrasas, lavotaries invariably remain 

dirty. And due to the policy of sharing-room 

somebody hardly cares to sweep the room, 

and clean the dust spread over luggage. 

They do wear clean dress but rarely take 

bath. Due to the rarity of bath they get 

infected with lice. In a nut shell, apart from 

cleanliness of faith and dress one does not 

find other varities of cleanliness. 

A after spending eight to ten years and in 

some .cases fourteen to fifteen years in 

madrasa the madrasa graduate does not get 

enough avenues for his worldly subsistence. 

Contrary to it, a graduate from modern 

institutions may lead a luxurious life by 

earning his lovelihood and survive in a 

better position than his counterpart from 

madrasa.  
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